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Section One: Program Goals and Objectives

The Master of Arts in Cultural Studies (MACS) at the University of Washington Bothell (UWB) provides graduate students with the knowledge and skills necessary for their success in two areas: 1) Professional careers in community-based arts, culture, and service organizations, for profit and not-for profit; 2) Further academic study in the interdisciplinary arts, humanities, and social sciences.  In doing so, the MACS curriculum stresses the integration of skills, abilities, and fields of knowledge at the heart of interdisciplinary education (critical theoretical approaches, problem-posing and problem-solving capacities, critical research methodologies, and creative and effective writing and speaking) with community-based experiences, applied research, and experiential learning opportunities.  This unique mixture provides students with the professional skills we believe are essential for cultural workers in a rapidly changing variety of social, cultural, and arts arenas.  MACS graduates will be able to:
1. Identify, analyze, and address the specific structural location of cultural issues and debates, and propose creative and effective interventions;

2. Recognize, critically address, and collaboratively negotiate cultural diversity and difference in a variety of educational and institutional sites;

3. Move effectively from project conception to project execution through the use of both critical and immersive techniques that engage specific publics;
4. Work as researchers, educators, activists, artists, and problem-solvers in a variety of cultural and organizational arenas. 

MACS students will be assessed in their course work and program portfolios on demonstrated and evolving abilities in the following specific areas:

1. Write effectively and creatively in appropriate professional genres and styles;

2. Speak, present, and document ideas clearly and creatively;

3. Display critical understanding of the multiple methods of presentation/documentation emphasized in the program: written, spoken, video, performance, multimedia;

4. Work proficiently in at least two of the program’s emphasized methods of presentation/documentation; 

5. Display critical understanding of the multiple research methods emphasized in the program: arts and performance-based, hermeneutics and textual, ethnographic and narrative;

6. Work proficiently in at least one of the program’s emphasized research methods;

7. Display critical understanding and appreciation of diverse community literacies and the challenges they pose for collaborative work;

8. Manifest capacity to develop creative and effective strategies for working collaboratively across diverse communities;

9. Display critical understandings of the linkages between cultural practices and their institutional locations;

10. Initiate and contribute to research projects oriented toward creating and assessing collaborative and organizational processes as appropriate.

Progress in learning and applying these skills and abilities will be monitored through work associated with individual courses, field work engagements, and products of individual study.  Overall assessment of student outcomes with respect to these objectives will draw upon the electronic degree portfolios maintained by the students, parts of which will be submitted and reviewed quarterly. There will be three facilitated self-reflections on the portfolio (as noted in the timeline below), a full formal review at the end of year one and, along with the capstone project, the portfolio will be presented and defended for graduation.
Section Two: The MACS Portfolio

Portfolio Overview

The MACS portfolio is required for graduation.  It is a collection of student work and related reflective material that displays key learning while in the program and charts development over time. The portfolio maps student work connected to the specifics of various courses, the capstone sequence, and community-driven or practice-based work.  It may also serve, for some students, as a professional portfolio. In developing the portfolio, the student's reflective process will focus, in simple terms, on distributed learning across sites. In other words, the portfolio does not simply archive student work, it answers the following question: How do your activities in the program build your knowledge and that of others?

In order to maximize ease in developing, maintaining, accessing, and submitting the portfolio, MACS uses an electronic format. Students can upload multi-media work, edit, and maintain it from any site that provides an internet connection. At designated times, students will submit the portfolio electronically through specific portfolio assignments made through some of the capstone classes or in a complete form at the end of year one and year two. (Students who wish to use a format other than an e-portfolio must petition for it. See the IAS graduate Office for the form.) 

The e-portfolio provides a mechanism for the MACS student to collect key work samples in order to track overall production and growth while in MACS, as well as to provide a gateway structure for the creation of a professional portfolio for the student once s/he leaves the program.  This handbook outlines central expectations and requirements for the portfolio, and offers some options for putting the portfolio together and maintaining it.  Much more information and feedback will come from interactions with course faculty, portfolio and capstone advisors and, importantly, from other students.  Throughout the process, students should give thought to the ways in which diverse audiences interact and will be interacting with their portfolio: themselves, their advisor(s), fellow students, faculty of various courses, community collaborators, and future employers.

Portfolio Contents

What might be included in the portfolio?  Some examples:
1. Evidence of diverse approaches to generating ideas;
2. Evidence of diverse approaches to exploring/researching ideas;
3. Evidence of engagement in diverse research formats: paper, performances, film, etc.;
4. Evidence of diverse forms of documentation;
5. Evidence of community-engagement and/or project-driven work (building partnerships, community buy-in);
6. Evidence of grant writing;
7. Evidence of understanding of IRB protocol, related questions of ethics;
8. Evidence of an understanding of Cultural Studies as it relates to the development of the "field" and its "new formations," particularly community-driven work;
9. Appropriate reflective material as assigned by faculty, discussed with advisors, and/or self-generated;
10. Moments of difficulty;
11. Critique from faculty, portfolio advisor, and/or capstone advisor; and,
12. Evidence of skills in self-assessment.
Portfolio Recommendations

Some recommendations:

· Make what you include context rich: Include what led up to the assignment and the rubrics for grading, if the item is self-generated, it is still important to build the context. This aspect will help make your portfolio accessible to diverse readers.

· There will be a repeated emphasis on some of the following key areas as they relate to MACS and graduate level research and community practice: communication, personal development, critical thinking, creative thinking, social responsibility, collaboration, and research methodologies. It is also important, however, to have conversations early on with your advisor about what are the 5-8 key areas you plan to focus on (i.e., which research methodologies or which forms of documentation are you developing towards proficiency, how does your project demonstrate collaboration or social responsibility, and so on). These may change or evolve over time, but it is important not to passively adopt framings or key terms from the faculty.  That is, your portfolio does need to reflect your development as a cultural worker in terms of the program objectives outlined in the previous section, but you will need to make some thoughtful choices about how to engage those objectives and how your choices and your portfolio come to represent you and your practice.  Exercise agency in the development of your portfolio and your trajectory in the program.
· For many students, it may be very useful to think about the narrative your portfolio tells about you and that you can tell about it.  Because the portfolio should be contextualized and contextualizing, should demonstrate development over time, should say something about relationships and their qualities, should have meaning and be epistemic, and should place you in many instances as the protagonist, a narrative conceptualization can work very effectively for developing and self-evaluating that portfolio.  It is not the only way to think about it, but it is very useful for many people. 

· As your portfolio builds, you may want to consider the multiple uses to which it may be put, and the different audiences to whom it may need to communicate.  The first year will provide formal discussions to clarify the differences in contents and expectations between portfolios as they may be used across disciplines, for jobs, and for the MACS program.  Other information about forms and forums will come from colleagues and your advisors.  Think about your portfolio multi-dimensionally, and plurally—as portfolios for different purposes and audiences.  This will also help you think about how its contents may mean different things to different people in different contexts.
Self-Pacing

A fair amount of structure and mile-posting is built into the program curriculum, and advisors will help students attend to rate and quality of progress with the program, the portfolio, and the capstone project.  However, the range of student projects and aspirations and the individualized, student-driven nature of the program mean that students will need to be proactive and reflexive in their attention to self-pacing.  There is no uniform or predictable trajectory for every student and student portfolio.  Students should ask themselves how they are doing relative to their goals, and they should think about strategies to maintain progress that will work for them.  Here is an incomplete list of strategies for effective self-pacing/monitoring:

1. Use the structure of the curriculum; exploit the focus and goals of core courses to help you set and meet goals and to move forward with projects and sub-projects.  You can, for example, let each course culminate in some important piece of your larger work or plan. 

2. If it works for you, set deadlines and then schedule meetings with advisors to coincide with them and help insure you meet them.

3. Work backwards using an ends-means strategy: Think about the goals you want to meet, how you will want to be able to represent yourself as a cultural worker at the end of the program, or envision your completed capstone.  Use backward mapping to develop a sensible set of steps or intermediate goals needed to attain those ends (with realistic sequences and a timeline).  Your advisors can help with this process. 
4. Find out how people who have been working successfully in your particular field of endeavor manage time, progress, and long-range goals.  Appropriate their strategies.

5. Do not compare apples to oranges.  If you are creating a performance piece, other students in your cohort who are doing a traditional thesis or ethnography will not be a helpful standard of your progress or tactics.  If it helps to use other students a gauge, be sure you are using appropriate others in relation to your purposes.
6. Use your advisors effectively.  If you are honest with them they will be useful if you’re stuck.  The same applies to your fellow students and course faculty.

7. Use the timeline below.  If you find that you are on a significantly different trajectory, ask yourself (and/or your advisors) if that deviation makes sense given your articulated trajectory and goals.  If yes, then you are likely okay; if not then find out why.

8. Look seriously at your portfolio on a regular basis.  Is it happening?  Is it all lateral, with no forward development?  (Conversely, students should beware of portfolios that are too “capstone heavy” and display too little breadth and exploration.) 

 And so on.  There is a risk of platitudes here.  Whatever you take as useful markers of your pace, and there is a large number of possibilities, use them.  Advisors are not likely to devise a schedule for you or to supervise you in keeping to it.  Be self-directed and proactive.
Section Three: Advising
Overall Advising Structure

There are two formal advisory roles: 1) the portfolio advisor, assigned to the student during first quarter by faculty, based on information from orientation interviews; and, 2) the capstone advisor, who will be identified in the spring quarter of first year, based on the student’s three ranked choices (with rationales), faculty availability and current advising loads, and joint determination of fit.  In the event that the portfolio advisor becomes the capstone advisor, a new portfolio advisor will have to be identified.  It is assumed that students will also obtain significant informal advising from the members of their cohort, course faculty, and community collaborators.
The Portfolio Advisor

Role:  The portfolio advisor’s role is to work with students to formulate and clarify choices about electives, portfolio direction and contents, and to help students formulate and clarify choices about such things as emphasis in methodologies, documentation forms, and the pre-capstone and capstone proposal processes.  It is likely that they will help students to identify candidates for capstone advisor, and perhaps facilitate connections between the student and other faculty.   The portfolio advisor may also assist in the resolution of any problems that may arise with capstone advising.  In the second year, the advisor continues to work with the student on the portfolio development, including assuring that it is moving towards meeting graduation expectations.   Unlike the capstone advisor, who may not be identified until near the end of first year and whose primary responsibilities relate to the capstone project, the portfolio advisor will follow the student through the entire program and attend to the development of the portfolio.  The portfolio advisor serves as part of the portfolio review team throughout the program and at the final graduate review.  The portfolio advisor also serves as part of the capstone project review team, and signs off on the final project evaluation.
Identification process:  Students will be assigned a portfolio advisor early in fall quarter of the first year.  Best faculty candidates for this assignment will be identified based on information from interviews conducted during the orientation interviews, with final determination made by MACS faculty based on current advising loads and appraisal of quality of fit.  After time and experience in the program, students may request a change in portfolio advisor, with a rationale; if the alternate faculty member (who must be core MACS faculty) is agreeable and has an appropriate current advising load, the change can be approved through a petition process. See the IAS graduate office for the form.  
For faculty, assignment (and/or voluntary adoption) of advising responsibilities will be based on current capstone and portfolio advising loads, as well as other circumstances that may affect availability/burden (e.g., administrative roles, teaching load, first or second year status, and so on, as assessed in joint review between the faculty member and the working group).  While it is expected that faculty can accept a larger number of portfolio advisees than capstone advisees (currently established at 4), no precise number can be pre-determined without consideration of other circumstances. 
The Capstone Advisor

Role:  The capstone advisor works with the student to bring their capstone project from initial conception to completion and public presentation.  Beginning with their identification sometime before the end of spring quarter of the first year, the capstone advisor meets with the student and their portfolio advisor (and any other parties who may be relevant) to review the portfolio-to-date, the capstone proposal, materials and relationships needed or in place, and any plans for work over the summer.   The capstone advisor will help the student assess: the clarity of goals/questions/concerns, the feasibility of the their project and its timeline, resources required and their accessibility, determine whether specific concerns—performance/rehearsal space, IRB approval, further ethnographic/setting immersion preparation, or textual investigation—need to be addressed before moving forward.  The capstone advisor will also help to develop plans for addressing these concerns.   Given the interdisciplinary and practice-based nature of the program, and that the range of students, interests, methodologies, forms of documentation, and ultimate goals will vary considerably, no precise checklist or timeline can be established in advance or for some “general case”;  However, at each step of the process, the capstone advisor should help the student anticipate difficulties and strategize to address them, act as interlocutor and help the student become their own interlocutor, and help the student maintain a reasonable pace of progress and intellectual/creative expansion in their projects.  

During fall quarter of the second year (if not sooner), the capstone advisor and the portfolio advisor review and sign off on the student’s final, formal capstone proposal.  Over the course of the second year, significant guidance and structure will also be provided by faculty and other students in the sequence of capstone courses.  However, in spring quarter, in most cases, the capstone advisor should become actively engaged in assuring successful completion of the project, preparing its presentation, and its defense.  The capstone advisor should also be working with the portfolio advisor (and any relevant others) to assess the student’s portfolio and its interrelationship with the capstone project before final presentation and evaluation. 

It is assumed that MACS students will be self-directed scholars and that they will move toward greater intellectual/creative independence and identity over the course of the program.  Based on this assumption, the capstone advisor provides guidance, advice, and consultation, and helps the student anticipate problems and troubleshoot; however, it is not their role to play director or supervisor to the student in their work.  Students should make effective use of the faculty in the second year capstone courses, their portfolio advisor, fellow students, and community collaborators.  

Identification process:  In conjunction with their portfolio advisor and faculty of first and second quarter courses, students should begin exploring the interests and availability of all MACS faculty sometime in fall quarter.  This process should intensify as winter quarter progresses and students’ methodology and documentation interests take shape.  This process of identifying candidates for their capstone advisor will happen more or less quickly for different students, in part because it is so bound to the formulation of initial ideas and directions for the capstone project.  Students are encouraged to begin thinking about—though not committing to—potential candidates early on.  Again, students ought to make effective use of their portfolio advisors, course faculty, and other students in this process.  In any case, students should be guided by their interests and questions in the identification process; they should not be led by personality, apparent glamour of the work of faculty members, or immediate accessibility of faculty with whom they happen to be in contact.  In other words, selection of the capstone advisor, like the capstone project itself, needs to be driven by student interests, talents, and commitments—the reverse typically leads to difficulties.

During spring quarter, students submit a petition (available in the IAS office) which rank-orders list of candidates, with a rationale for each faculty member listed, along with the capstone pre-proposal, to the faculty working group overseeing the process for that cohort.  Although students’ rankings are heavily weighted in considerations, two other key factors will be considered in final determination of capstone advisors: 1) current faculty availability and advising loads; and, 2) assessment of “goodness of fit” between faculty research interests/domains and student project/goals.  In other words, MACS faculty want to ensure that advisors have sufficient time to devote to their advisees, and that the relationship will be productive and engaging for both parties.  Each student’s portfolio advisor will be included in this matching process, so students should make certain that their portfolio advisors are informed enough to act as effective advocates.
In most cases, students should make their advisor nominations from among MACS faculty.  However, there may be times when students feel strongly that a faculty member from outside MACS, IAS, or UWB would be the best advisor for their capstone work.  In these cases, the student can petition for a specific “external” advisor.  This petition will need to include: 1) the capstone pre-proposal; 2) the candidate’s name, affiliation, position, and contact information; 3) the student’s rationale for the choice; 4) some form of written indication from the proposed capstone advisor  that s/he understands the nature of the commitment involved and is willing to undertake it.  If the case is solid, the student request will generally be accommodated.  It is important to understand that this will mean an expanded role for the portfolio advisor, particularly if the “external” advisor is from a different institution, because s/he will then assume responsibility for assuring that MACS requirements and other institutional obligations are fulfilled by the project (e.g., accord with the formal objectives of the program, quality of community relationships, and so on).
Other (“Informal”) Advising
While the portfolio and capstone advisors will play critical and clearly-defined roles in the student’s experience and progress in the program, a significant degree of less formal (or localized) advising is built into the program structure.   First, the structure and curricula of the core courses are designed to address questions, skills, concerns and development at each stage of project and portfolio development, from theory/genealogy to research and analysis to completion and presentation.  Faculty within and across this sequence of courses will be significant advising resources at each “stage” of progress through the program and the capstone project.  Second, the cohort design of the program is intended to facilitate a genuine exchange of ideas among students, and to foster meaningful collaborative relationships within each student cohort.  Therefore, students will be significant advising resources to each other, as well as providing an array of perspectives on ideas, problems, and strategies.  Third, as a community- and practice-based program, it is a defining principle that community collaborators—those directly engaged with student projects and those affiliated with MACS and UWB—are an inestimable source of advice, theory, strategy, and feedback.  Making meaningful use of these resources will help assure student success and growth in the program and enhance the quality, freshness and relevance of student work.        
Section Four: The Capstone
Capstone Overview
As discussed above, the student portfolio should reflect the breadth of student interests, skills, accomplishments and relationships; it should document intellectual/creative development (including difficulties and reflections), display a flexible, practice-based approach to cultural work, and provide evidence of job-related and/or academic skills relevant to career and life aspirations.  As a complement to and an integral part of the portfolio, the capstone project focuses on a single research question or problem in depth and with extended commitment.  Capstone projects are expected to demonstrate proficiency in at least two of the forms of presentation/documentation and at least one of the research methodologies emphasized in the program.  Although projects may take the form of the typical M.A. thesis, students should (emphatically) not be bound by this model; the final form of the project should meaningfully relate to the student’s identified question/problem, chosen methodology/ies, documentary commitments, the sites, forms and parties of collaboration, and intended audiences/applications beyond the program.  Projects may, therefore, culminate in a variety of ways: a performance; a work or works of art, program or site creation; a classic, video, or performative ethnography; or any of a variety of other responses to new questions, fields of inquiry, or forms of collaboration.   Again, the interdisciplinary, practice-based, and individualized curriculum is intended to lead to responsive and innovative student projects (and portfolios) that reflect a shifting cultural terrain and varied student aspirations, commitments, and backgrounds.   With approval of the faculty, capstone projects may be completed collaboratively by more than one student (though each student will continue to be responsible for and assessed through their individual portfolios).
The Process
At the end of second year, the capstone project will be peer-reviewed in the public MA symposium, and assessed by a MACS review team consisting of: the portfolio advisor; the capstone advisor; the capstone second reader, to be selected by the student and capstone advisor, who should be qualified to evaluate some key aspect(s) of the capstone project, but need not be a faculty member or an academic; and, if desired, relevant others, e.g., a representative community collaborator.   
Aside from the other particular programmatic requirements outlined below in the timeline (e.g., capstone pre-proposal at end of first year, formal capstone proposal review in fall quarter of second year) and the overall structure and sequence of courses, the process will depend on the nature of the project itself, the parties and relationships involved, and the basic goals and applications students envision for their work.  Nonetheless, students will need to anticipate and attend to logistical considerations that may affect their timelines (e.g., securing rehearsal and performance or studio space, establishing entry to sites, archives, or community organizations, investigating the need for and securing IRB approval, acquisition of necessary equipment, texts, or other materials).   While these matters will be formally introduced and discussed in core courses at appropriate points, students will want to be proactive, engage faculty members and advisors, and realistically consider a trajectory and timeline for their individual projects.  In addition to the markers provided in the core courses, the first two formal portfolio self-reflections (end of winter quarter year one, end of fall quarter year two) can also provide meaningful opportunities to discuss the direction and progress of the capstone project.
The IRB and you?  Every student will have to reflect thoughtfully on the procedures, ethics, and relationships involved in their work in the program.  However, some students will need to at least investigate the necessity of IRB (Institutional Review Board) review and approval of their project proposals (and perhaps other work in the program).  Whether a student project will need IRB approval is a complicated question to answer in a general way because the answer will depend on a number of factors.  The question will be directly addressed in the first year core courses and thereafter, and students will meet with a representative of the IRB who is sensitive to the nature of cultural studies research, but several points are worth making here:  1) The references to the IRB in the timeline below should not be taken to mean that every student will or should do the kind of work that requires IRB approval, nor is it intended to privilege social science approaches in anyway.  2) It will be difficult to determine whether IRB approval is needed before the student has a clear idea of their methods, documentation, and the nature of the relationships involved in the research.  It will also be impossible to write an effective IRB proposal until these points are well-clarified.  Therefore, the time points provided below should be taken as advisory/suggestive markers.  3) Considering whether or not IRB approval will be needed, preparing the proposal, and traversing the process should be thought of as more than a bureaucratic impediment; it is also an opportunity to reflect on the context, strategy, purpose, and relationships that structure your research.  All MACS students will be expected to reflect on these matters, IRB or not; those who do pursue IRB approval, though, will have a formal document and an added set of interactions for their portfolios.  4) The time constraints involved in securing IRB approval, and the difficulties arising from not getting timely approval, are relatively inflexible, need to be taken seriously, and need to be considered proactively.      
Section Five: Program Timeline

Year One:  Fall Term

MACS students begin year one with a pre-fall quarter conference with members of the program faculty and staff. This conference introduces you to program resources and requirements by helping you to chart a path through the two years, including your choice of electives and consideration of community-based research opportunities. The first-year core courses and electives will orient you to the field of cultural studies, introduce you to our three core research methodologies and, among your cohort, develop skills in collaboration. It is important to note that you will also be taking two elective courses in the first year. These courses are also places where portfolio artifacts will originate.
1. BCULST 500: Formations of Cultural Studies (10 credits): Focuses on historical and contemporary forms of cultural studies inquiry, with an emphasis on the local and global questions and problems that shape that inquiry. 
· Combines classroom seminars with site visits and workshops;
· Introduces the program objectives, the capstone, and the portfolio process;
· Discusses and explicates the value of a “learning portfolio”;
· Introduces students to campus and regional resources (Academic Services, production facilities, faculty and staff members, community partners, etc.);
· Brings other core and affiliate MACS faculty into the course to help students make their capstone advising choices;
· Structured as a portfolio-based course so the students understand and develop a feel for the portfolio process.
2. Advising:
Pre-fall meeting with MACS faculty and professional staff.  Interviews with incoming students to identify interests and goals and to identify portfolio advisor matches; 
Early in fall quarter students will be notified as to who has been designated as their portfolio advisor, based on orientation interviews;

Portfolio advisors will be drawn from core MACS faculty, and MACS faculty will discuss this distribution/allocation as a group.

A limit on the number of students who can be advised by any one faculty member will be in effect (TBD);

BCULST 500 faculty will offer additional, informal advising to entering students as a cohort .
While a considerable amount of introduction to what is available in the program will be laid out in BCULST 500, it is the student’s responsibility to consult with their assigned portfolio advisor to discuss their trajectory and select elective courses for following quarters. While primary emphasis will be on assisting students with developing a preliminary timeline and plan for the first year, students are encouraged to begin to think about their capstone project ideas and who among the faculty would make a sensible capstone advisor (though this will become clearer in winter quarter). 
Year One: Winter Term

1. BCULST 501: Cultural Studies Research Practices (5 credits): Focuses on interactions of ethnographic, textual, and performance-based research methods, with special emphasis on participatory action research strategies. Combines theoretical considerations and experiential learning.
· Facilitates first portfolio reflection in relation to program objectives, as an assessed part of the course;
· Helps students identify—or at least narrow the range of—methodological approaches and documentary strategies for further (elective) inquiry and for their capstone pre-proposals;
· Facilitates the capstone pre-proposal assignment as an assessed part of the course;
· UWB IRB liaison in class to discuss Human Subjects Review process and take student questions 
· Provides opportunities—in class as well as in workshop format outside of class—for students to engage in peer review of their capstone pre-proposals.
· Where it makes sense, provides an opportunity for students to revise their capstone pre-proposal and resubmit as a formal capstone proposal. (This will be particularly relevant for any projects likely headed for IRB review).
2. Advising:
Portfolio advisors should work with students on identifying relevant electives; 
Portfolio advisors discuss capstone pre-proposals with students; identify gaps, next steps, and so on;
Portfolio advisors will work with students to develop their rank-ordered list of three capstone advisor candidates;
End of quarter, first portfolio self-reflection (portfolio advisors should sign off on this by week one or two of spring quarter).
3. Capstone considerations:
The capstone pre-proposal should address the following questions:

· Who else has been involved in thinking about this problem/question/community?

· What kind of research or community based work has been done already?

· How will your project build on this work?

· Describe the theoretical orientation/framework/genealogy of our project.

· What research and analytic strategies do you anticipate using?

· What documentary forms do you anticipate employing?

· Who are likely collaborators and/or what are likely sites for this project?

· Does your project require IRB approval?

· Is the project feasible, given time constraints, available resources, and availability of appropriate advisor(s)?
Year One: Spring Term

1. BCULST 502: Cultural Studies as Collaboration (5 credits): Focuses on diverse theories and practices of collaboration, with an emphasis on ethical and political considerations. Links academic collaboration to community-based participatory research design.

2. Advising
Students will submit a petition of their three rank-ordered choices for capstone advisor, with accompanying rationales and their capstone pre-proposal.  
This will be reviewed by the MACS faculty as a whole, with determinations made based on faculty availability (no faculty member may take on more than 4 capstone advisees) and “goodness of fit.” 

End of quarter meeting with portfolio and capstone advisors (group meeting, which may also include relevant library staff);
Review the portfolio and the status of the capstone proposal; both advisors will sign a checklist stating student readiness to advance to second-year status;
If relevant, review any IRB issues and start to prepare documentation;
Discuss work to be completed over the summer (which may include attention to any requirements for the fall sign-off on the proposal);

Discuss elective options for second year;
Meetings with any relevant academic services staff, as necessary.

Year One: Summer 
Summer credit may be available for students to work on their proposals, prepare for their community based project work, do pilot work, prepare/submit IRB proposals, or do an internship. 
Year Two: Fall Term
Before beginning year two, students have a second, pre-fall quarter conference with the faculty members overseeing their capstone projects. Along with informal mentoring, this meeting ensures that you have everything in place to complete capstone projects and program portfolios successfully. The second-year courses guide you, either individually or in project teams, on the arc from project conception through execution and evaluation. In addition to the core curriculum, you will enroll in 10 credits of electives.
1. BCULST 510: Capstone Design Seminar (5 credits): Focuses on the design, development, and piloting of capstone projects; initiates the first phase of the capstone project.
Facilitates second portfolio self-reflection, again in relation to program objectives, as part of the course;
2. Advising
Beginning of quarter meeting with portfolio and capstone advisors;
Review the capstone proposal: sign-off, no later than the end of fall quarter, by both capstone and portfolio advisors;
With capstone advisor, begin considering second reader for capstone project;
Review student portfolio to date, including second self-reflection; sign-off by portfolio and capstone advisors;
If relevant, review any IRB issues/planning: Submit documentation by mid-term at the latest;

If relevant, include any academic services staff (e.g., research/library staff) 
Year Two: Winter Term
1. BCULST 511: Capstone Research Seminar (5 credits): Focuses on further development of students' individual or collaborative capstone projects. Represents the second stage of the capstone project.

· Facilitates extensive site- or field-work;
· Facilitates addressing scholarly literature relevant to individual projects;

· Facilitates peer feedback and exchange on work in progress.

2. Advising
Continuing, jointly scheduled meetings with capstone advisor;

Pre-review of portfolio to date with portfolio advisor (in preparation for third portfolio self-reflection);
Any needed meetings with Academic Services staff.

Year Two: Spring Term
1. BCULST 512: Capstone Project Advising and Colloquium (10 credits): Focuses on the completion and public presentation of the students' individual or collaborative capstone projects, including the annual MA symposium and the completion of the individual student's program portfolio.
Facilitates third portfolio reflection (in relation to specific program objectives) in class;

Uses the final two weeks of the quarter to wrap up the portfolio by moving from “So what?” to “What next?”
2. Advising
BCULST 512 faculty and relevant advisors help coordinate MA Symposium (to be held weeks 7-8 of the quarter);

Capstone advisor to review capstone project prior to public presentation;
Students and capstone advisor coordinate with second reader (and any others) and portfolio advisor for final assessment of capstone project;
Meeting with portfolio advisor, capstone advisor and second reader for final portfolio discussion/defense in relation to specific program objectives;

Meetings with any relevant academic services staff.
Program Timeline Flow Chart
	Year One
	Courses
	Activities

	Fall Term
	BCULST 500 
(10 credits)
	· Pre-fall interview to identify interests, goals, and portfolio advisor matches

· Portfolio advisor assigned

· Begin identifying capstone ideas and possible capstone advisors

· Informal advising

	Winter Term
	BCULST 501 
(5 credits)

MACS Elective 
(5 credits)
	· Capstone pre-proposal submitted
· Portfolio advisor assists with identifying relevant electives

· Discuss capstone proposal with portfolio advisor
· With portfolio advisor, develop rank-ordered list of three capstone advisor candidates

· First portfolio reflection submitted

	Spring Term
	BCULST 502 
(5 credits)

MACS Elective 
(5 credits)
	· Submit petition of three rank-ordered choices for capstone advisor
· Capstone advisors assigned

· Review portfolio and status of capstone proposal

· If relevant, review IRB issues and begin documentation

· Discuss work to be completed over summer and elective options for second year

· Meetings with relevant Academic Services staff

	Summer
	Optional 
MACS Electives
	· Complete optional internship

· Complete optional electives
· If relevant, submit IRB proposal

	

	Year Two
	Courses
	Activities

	Fall Term
	BCULST 510 
(5 credits)

MACS Elective

(5 credits)
	· Pre-fall conference 
· Meet with portfolio and capstone advisors

· Review and sign-off on capstone proposal no later than end of quarter

· Begin considering second reader for capstone project

· Review portfolio to date, including second self-reflection; sign-off by portfolio and capstone advisors

· If relevant, review IRB issues and submit documentation by mid-term

	Winter Term
	BCULST 511 
(5 credits)

MACS Elective (5 credits)
	· Continued meetings with capstone advisor
· Review of portfolio with portfolio advisor

	Spring Term
	BCULST 512 
(10 credits)
	· Complete third portfolio reflection
· Continued advising with capstone advisor, portfolio advisor and relevant Academic Services staff
· MACS Capstone Symposium

· Final discussion and defense of capstone and portfolio
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